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Abstract 
Students growing and being educated in different social background may perform differently in their learning process. 
These differences can be found in self-regulated behavior in fulfilling a certain task. This paper focuses on the 
differences of students’ various growing and educational environment in motivation and self-regulated learning. 
Results reveal that there exist differences among students from big cities, middle and small town and countryside in 
motivational and self-regulated learning. It also indicates that students from big cities gain more knowledge of 
cognitive strategies in there learning process.  
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1  Introduction 
Self-regulated learners are autonomous, reflective, and efficient learners who have the cognitive and 
metacognitive abilities as well as the motivational beliefs and attitudes needed to understand, monitor, 
and direct their own learning [1]. Motivation has been identified as one area of the learning process that 
students actively self-regulated within social cognitive models of self-regulated learning [2]. Motivation 
is regarded as an important determinant of students’ learning and achievement within academic setting. 
Moreover, specifically, motivation is also viewed as an important component of self-regulated learning 
[3]. 
The most specific features of self-regulation are self-regulated learners motivational beliefs or 
attitudes, their cognitive strategies and their self-regulated learning strategy use. Students who focus on 
increasing their level of mastery and who view the material they are learning in school as valuable, 
interesting, and useful to know will be highly self-efficacious individuals [3]. Students’ self-efficacy or 
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beliefs about whether they will be successful on a given task are a powerful predictor of their choice, 
effort, and persistence for academic as well as nonacademic activities [4]. 
Emotions and emotional reactions permeate the processes of self-regulation and of learning more 
broadly [5]. As one aspect of motivation, emotion control describes students’ ability to regulate their 
emotional experience to ensure that they provide effort and complete academic task [6]. In this context, 
we take the negative emotion, test anxiety into account, because earlier works revealed that many students 
had negative feelings about test, which would negatively affect students’ achievement. Research on test 
anxiety has been linked to student's math cognition, cognitive strategy use, and effort management [7]. 
At the meantime, self-regulated learners are viewed as very aware of cognitive strategies that they are 
willingly to use. And they are more skillful in implementing different self-regulated strategies in any kind 
of task that these students intend to accomplish. For instance, these students can use a variety of rehearsal, 
organizational, and elaboration strategies [8]. These students not only have a large store of metacognitive 
knowledge about learning strategies, but also are capable of monitoring their learning process. In short, 
self-regulated learners have the knowledge of different cognitive learning strategies and have the ability 
to select, monitor, and regulate their use of those strategies when they engage in their academic study. 
The previous research on student academic performance has put much emphasis on the importance of 
motivational and cognitive components in learning. Meanwhile, much of the recent research has also 
examined the contextual differences in considering these components. For instance, Pintrich developed a 
general conceptual framework, which brought different motivational, cognitive, emotional, and 
conceptual components. One of the remarkable features of the model is the emphasis of context of 
learning.
The model for self-regulated learning assumes that learners are active participants in the learning 
process. Individuals set standards or goals for goals for their learning, monitor their process toward these 
goals, and then adapt and regulate their cognition, motivation and behavior to reach their goal. And the 
same time, there is considerable evidence that shows that student contextual differences, students growing 
experience, the social background can be also added here. This has not often been studied in relation to 
the motivational and cognitive component.  
Students growing and being educated in different social background may perform differently in their 
learning process. These differences can be found in self-regulated behavior in fulfilling a certain task. 
Firstly, students from rural area may find poor environment fit after they enter the college. For some 
students they find it hard to self-regulate themselves in learning, because the unfitness in new 
environment. Secondly, self-efficacy is also an important indicator in self-regulated learning. Students 
from big cities often show greater confidence in learning than those from small villages. Lastly, there are 
considerable differences in student use of cognitive strategies in there learning due to the low level of 
educational background.  The reason researchers give for this is the neglect of study method teacher fail 
to impart during teaching. In this study we examine the area differences in the motivational, cognitive, 
and academic performance variables in attempt to explain one aspect of the contextual differences in self-
regulated learning behavior. 
2  Results 
2.1 Participants 
In order to examine Self-regulated learning behavior among students from different educational 
background, we intentionally select the participants of the experiment from different educational 
background. Among them 89 students are from Chinese rural areas; 58 students from middle-sized and 
small cities; and 33 of them are from big cites. In this study, in order to convenience the study, we take 
English as the specific subject, because English is one of their compulsory courses during college years. 
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TABLE I.   
Growing environment N 
Countryside 89 
Middle-sized and small town 58 
Big city 33 
2.2 Results 
The first research question concerned the potential interactions between student’s growing and 
educational environment on their academic achievement. Student scores are used as dependent variables, 
growing and educational environment is used as independent variables in the ANOVA. The results are 
listed in Table II. Table II indicates that academic achievements differ on student different growing and 
educated environment (F=5.970, p=.003).  
TABLE II.   
 Sum of Squares df Mean Square F Sig. 
Between Groups 1098.166 2 549.083 5.970 .003 
Within Groups 16279.272 177 91.973   
Total 17377.438 179    
 
The second research question concerned the potential interactions between student growing and 
educational environment on self-efficacy. Student self-efficacy is used as dependent variables, growing 
and educational environment is used as independent variables in the ANOVA. The results are listed in 
Table . Table III indicates that self-efficacy differs on student different growing and educated 
environment (F=6.267, p=.002).  
TABLE III.   
 Sum of Squares df Mean Square F Sig. 
Between Groups 13.410 2 6.705 6.267 .002 
Within Groups 189.355 177 1.070   
Total 202.765 179    
The third research question concerned the potential interactions between student growing and 
educational environment on their intrinsic value. Student intrinsic value is used as dependent variables, 
growing and educational environment is used as independent variables in the ANOVA. The results are 
listed in Table . Table  indicates that academic achievements do not differ on student different 
growing and educated environment (F=2.802, p=.063).  
TABLE IV.   
 Sum of Squares df Mean Square F Sig. 
Between Groups 7.813 2 3.907 2.802 .063 
Within Groups 246.737 177 1.394   
Total 254.550 179    
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The fourth research question concerned the potential interactions between student growing and 
educational environment on their test anxiety. Student test anxiety is used as dependent variables, 
growing and educational environment is used as independent variables in the ANOVA. The results are 
listed in Table . Table  indicates that test anxiety differ on student different growing and educated 
environment (F=8.197, p=.000).  
TABLE V.   
 Sum of Squares df Mean Square F Sig. 
Between Groups 42.536 2 21.268 8.197 .000 
Within Groups 459.236 177 2.595   
Total 501.772 179    
The fifth research question concerned the potential interactions between student growing and 
educational environment on their cognitive strategy. Cognitive strategies are used as dependent variables, 
growing and educational environment is used as independent variables in the ANOVA. The results are 
listed in Table . Table  indicates that cognitive strategies differ on student different growing and 
educated environment (F=3.690, p=.027).  
The last research question concerned the potential interactions between student growing and 
educational environment on their self-regulation. Student self-regulated learning strategies are used as 
dependent variables, growing and educational environment is used as independent variables in the 
ANOVA. The results are listed in Table . Table  indicates that self-regulated learning skills do not 
differ on student different growing and educated environment (F=5.970, p=.003).  
TABLE VI.   
 Sum of Squares df Mean Square F Sig. 
Between Groups 7.806 2 3.903 3.690 .027 
Within Groups 187.238 177 1.058   
Total 195.044 179    
TABLE VII.   
 Sum of Squares df Mean Square F Sig. 
Between Groups 2.900 2 1.450 1.839 .162 
Within Groups 139.534 177 .788   
Total 142.434 179    
3  Discussion 
This study investigated the student’s growing and educational environment differences in motivation and 
self-regulated learning in English subject. As for our first research question, our findings provide 
evidence that there exist differences in student scores from English test on their growing and educational 
environment. From the further analysis of student’s mean scores in English test, we can figure out that 
scores of students from big cities (M=79.86) are higher than those of middle-sized and small town 
(M=72.67) and countryside (M=74.79). That implies that students from big cities have better chance to be 
educated, especially in English education. They started to learn English at earlier age. When they entered 
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college, it was more easy for them deal with the English test. So the instructors in colleges should provide 
more help to the students from the country and middle and small towns. 
In terms of students’ reported self-efficacy, intrinsic value, test anxiety, cognitive strategies and self-
regulation, we see differences in self-efficacy, test anxiety and self-regulation. Further analysis shows that 
students’ cognitive strategies are much higher in big cities (M=5.20) than those of students from middle 
and small town (M=4.64) and countryside (M=4.67). The results that students from big cities reported 
greater cognitive strategy proof that the level of self-regulated learning in term strategy use may vary if 
the instructors in the classroom committed themselves in imparting these strategies to their students. 
Therefore, teachers in the countries are highly suggested to cultivate their students with cognitive 
strategies while imparting pure knowledge to their students.  
Nonetheless, the current findings show that students from different social background or specifically, 
students from different growing and educational environment did perform differently in motivational and 
self-regulated behaviors. That is, the level and quality of student motivation or cognition may vary. 
Future research will have to examine the reliability of the specific area of differences existing in the 
motivational and self-regulated learning variables. 
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